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Essential Questions: Who is an American? To what extent do Copley’s portraits represent an emerging American identity in the colonies?

Using portraits and images as primary source evidence to answer the essential question: in what ways did an “American identity” emerge in the colonial era?

Getting Ready:  


In using a thematic approach to the teaching of United States History, it is important that students understand that the colonists declaring independence from the English was for reasons beyond disagreements over taxation and governing issues.  There was an emerging American identity that evolved and the colonists developed their own “American” way of life.  The use of primary source documents and images in history allows the student to become historically empathetic and realize the multiple, long-term causes of the American Revolution. 
Objects/Art/Materials:

· Document Analysis sheet (ADAPT) - attached 
· NEH Picturing America : John Singleton Copley’s Paul Revere
· Newark Museum: John Singleton Copley’s Portrait of Mrs. Joseph Scott
· NEH Picturing America Resource Book (Chapter 2A) – Paul Revere image
· Background for teacher: David Hackett Fischer’s, Paul Revere’s Ride pp. 3-6  
· Wood, Gordon. Radicalism of the American Revolution. New York: Random, 1993.
· Rubric for Essay – attached

Student Objectives:

- Students will develop the ability to…
· Comprehend the interplay of change and continuity, and avoid assuming either is somehow more natural, or more to be expected than the other
· Evaluate and analyze documents in context of a framed essential question.
· Answer the essential question using specific evidence from the portraits.

Learning Objectives: History’s Habits of the Mind

·  Understand the significance of the past to their own lives, both private and public, and to their society

· Perceive past events and issues as they were experienced by people at the time, to develop historical empathy as opposed to present-mindedness
· understand how things happen and how things change, how human intentions matter, but also how their consequences are shaped by means of carrying them out, in a tangle of purpose and process
·  comprehend the interplay of change and continuity, and avoid assuming either is somehow more natural, or more to be expected than the other
·  read widely and critically in order to realize the difference between fact and conjecture, between evidence and assertion, and thereby to frame useful questions

“History’s Habits of the Mind,” Building a United States History Curriculum. Westlake, OH: National Council for 

History Education, 2005, p. 9.
Lesson Steps:


Prerequisites: 

· Understanding reasons for colonization

· Settling the colonies

· Life in the colonies

Prior to beginning this lesson, it is important to establish that the colonies were growing apart from their mother country in many ways.  As Joseph Ellis writes in Founding Brothers, 

Based on what we now know about the Anglo-American connection in the pre- Revolution era – that is, before it was severed – the initial identification of the colonial population as “Americans” came from English writers who used the term negatively, as a way of referring to a marginal or peripheral population unworthy of equal status with full-blooded Englishmen back at the metropolitan center of the British Empire.  The word was uttered and heard as an insult that designated an inferior or subordinate people (10).  


The British view of the colonists was changing and the colonists’ view of themselves was also changing.  They were becoming “Americans.”  Social classes that existed in England were breaking down and becoming blurred in the colonies.  

Place the following quote on the board:

 
“Was it not for the preserving the resemblance of particular persons, painting would not be known in America. The people generally regard it no more than any other useful trade.”            - John Singleton Copley (c. 1767)
How does the Copley quote reflect a changing American perspective on art and portraits? 


Students can answer orally, in their notebooks, or as a brief in-class writing assignment.

Activity / Application:

After completing the above motivation activity, show students the Paul Revere (NEH Picturing America) image by Copley.  

· Allow students a minute or two to silently view the image.

· After that time, ask students, “What’s going on in this picture?”

· “What do you see that makes you say that?”

· Keep the discussion moving by asking, “What more can we find?”

The teacher needs to paraphrase student responses, point at the painting to direct student attention, and link responses to other responses.

When the teacher decides that the discussion is thorough and complete, have students answer the following using the SPECIFIC evidence from the painting,

· What does this image say about the way the subject wants to be remembered in history?  What evidence supports your answer?

· Is there any evidence in the painting that supports or refutes Copley’s c. 1767 quote?  If so, what is it and explain.

When the class is through with the analysis of Paul Revere, show students the image of Mrs. Joseph Scott (Newark Museum).  

Have students complete an analysis (A.D.A.P.T.) of the Mrs. Scott painting.  After going over the analysis as a class, students should answer the following using SPECIFIC evidence from the painting,

· What does this image say about the way the subject wants to be remembered in history?  What evidence supports your answer?

· Is there any evidence in the painting that supports or refutes Copley’s c. 1767 quote?  If so, what is it and explain.
Lesson Assessment:



The following assessment is designed to get students to “do history” and be historians in the truest sense – reflective, analytical, and knowledgeable. 

   Have students answer the following essential question in essay format. Possible rubric is attached.

To what extent do Copley’s portraits represent an emerging American identity in the colonies?

1. Students must use SPECIFIC evidence from each provided image as well as specific evidence covered in class through lecture, notes, and/or readings.

2. Because a To what extent question was asked, the essay must contain evidence of counter-argument as well.  

Alternate Assessments:
1. Comprehension:  Using the two Copley images of Nathaniel Hurd, have students answer the following questions: 

· What does this image say about the way the subject wants to be remembered in history?  What evidence supports your answer?

· Is there any evidence in the painting that supports or refutes Copley’s c. 1767 quote?  If so, what is it and explain.
· Based on your knolwedge of the time period, are there any reasons why Copley did not finish the original Hurd painting?  Explain.
“Finished Hurd” - http://www.clemusart.com/explore/departmentWork.asp?deptgroup=20&recNo=0&display= 

“Unfinished Hurd” – 

http://mag.rochester.edu/teachers/classroomResources/copley/AboutFaceImages.html
2. Analysis and Comprehension: Have students (individually or in small groups) examine the reverse side of the Revere image (the teapot) and compare it with the teapot that is housed at the Newark Museum.  Have them complete an analysis for each teapot and compare the two in terms of similarities and differences – style, craftsmanship, etc.  

Have students compare the skill of analyzing an artifact by looking at the object itself (Newark Museum piece) and as an image (teapot on the reverse side of the Revere image from NEH’s Picturing America collection). 

3. Further Research: Have students (individually or in small groups) research the backgrounds of Paul   

Revere and Mrs. Joseph Scott.  Have students compare and contrast their life stories.  Do their portraits coincide with how history remembers them?  Was it easier to find more information on one subject?  Why do you suppose that to be the case considering how each wanted to be remembered in their portraits?

National History Standards:

I. Chronological Thinking

II. Historical Comprehension

III. Historical Analysis and Interpretation

IV. Historical Research Capabilities

V. Historical Issues – Analysis and Decision-Making

New Jersey Core Curriculum Content Standards in Social Studies:

	6.1 
	All students will learn democratic citizenship and how to participate in the constitutional system of government of the United States. 

	6.2 
	All students will learn democratic citizenship through the humanities, by studying literature, art, history and philosophy, and related fields. 

	6.3 
	All students will acquire historical understanding of political and diplomatic ideas, forces, and institutions throughout the history of New Jersey, the United States, and the world. 

	6.4 
	All students will acquire historical understanding of societal ideas and forces throughout the history of New Jersey, the United States, and the world. 

	6.5 
	All students will acquire historical understanding of varying cultures throughout the history of New Jersey, the United States, and the world. 

	6.6 
	All students will acquire historical understanding of economic forces, ideas, and institutions throughout the history of New Jersey, the United States, and the world. 

	6.7 
	All students will acquire geographical understanding by studying the world in spatial terms. 

	6.8 
	All students will acquire geographical understanding by studying human systems in geography. 

	6.9 
	All students will acquire geographical understanding by studying the environment and society. 


A.D.A.P.T Analysis sheet.

A (Author / artist) – consider position and perspective

D (Date) – Include context (what else is going on at the time that would prompt this document)

A (Audience) – For whom is it written?  How do you know?

P (Purpose) – Why was it written?  

T (Tone) – What words, symbols, etc. are used to convey the Purpose?  Explain with SPECIFIC examples

